
Appendix C. 
 
a. Evidence of participant reactions or self-perceptions of skill (e.g. satisfaction surveys) 
 
We conduct a standardized pre and a post survey with every participant from each of our 
programs, including each of the programs outlined in this application. This survey features 
questions around program satisfaction, the usefulness of the support materials, and the quality of 
the facilitators. We use these results to monitor our program quality and to look for changes in 
quality over time. We disaggregate the results by facilitator to ensure that we have consistent, 
high quality programming across facilitators. The survey asks for both structured questions, as 
well as open-ended feedback for participants to help us improve. 
 
Post survey for Learning Leader Network (LLN) participants of the Institute to Advance Equity: 
Foundations in Facilitative Leadership from 2011-2017 (N=329) 

 

 
  



b. Evidence of participants’ learning (e.g. demonstration of new skill) 
 
In our pre/post survey (mentioned above) we also ask structured questions about participants’ 
learning in the program. These questions are calibrated with our core leadership practices and 
leadership topics we focus on in CLEE programming. Some topics include: becoming a 
reflective practitioner, learning from student work, and building facilitation practices. We 
monitor these results over time to ensure that our participants are learning in CLEE 
programming.  
 
Post survey for Learning Leader Network (LLN) participants of the Institute to Advance Equity: 
Foundations in Facilitative Leadership from 2011-2017 (N=329) 

 
 

 
 

c. Evidence of organizational support and change (e.g. resource allocation shift)  
 

The CLEE Learning Community Survey is administered to all the staff, educators and leaders in 
a school to measure the CLEE Core Leadership practices present throughout the school as 
perceived by the staff in the school community. Validation and research efforts around the 
Learning Community Survey are outlined in section “e”. The “Reorganizing Systems” domain 
specifically focuses organizational support and change to build schools that support equity.  



 
See data in column “Reorganizing Systems” in the Core Leadership Practices table below under 
section d. This domain is represented by a cluster of items on the survey that gauge the degree to 
which systems and resource use is shifting to support the change and work toward equity. We 
have conducted research on correlations between these leadership domains and student 
outcomes. Improvements in the “Reorganizing System” domain are correlated with increases in 
student outcome growth in a school’s focal group (more information on the research in part e).  
 
d. Evidence of change in educator practice (e.g. walkthrough data) 
 
Below are the averages of a network of 12  
schools that took the Learning Community Survey in the fall of 2015 and the fall of 2016. This 
group was chosen to represent our evidence of change of practices in a school because the 
professional learning services we provided were the same across the network and all schools 
took the same survey at the same time over the course of one year. The Learning Community 
Survey had undergone validation studies and is based on a 4 point scale (1=not at all, 2=very 
little, 3 = a good extent and 4 = a great extent).  
 

  CLEE Core Leadership Practices 

Time 
Frame n 

Reorganizing 
Systems 

Setting 
Direction 

Monitoring 
Progress 

Building the 
Capacity to 

Teach 

Building the 
Capacity to 
Collaborate 

Building 
the 

Capacity 
to Lead 

Mean of 
all Core 
Practices 

Pre 435 2.81 3.05 2.94 3.32 3.07 2.84 2.98 

Post 468 2.84 3.09 3.01 3.36 3.11 2.90 3.05 

 
e. Evidence of impact on student learning (e.g. student assessment data)  
CLEE programing engages educators in using data on student learning to set direction, plan and 
take steps to build capacity and reorganize systems, while monitoring progress using a variety of 
data, with an emphasis on student learning data. We support schools in this continuous 
improvement process in many ways, including data collection and analysis. Schools use the 
analyses to see their own impact and we compile the results to understand and learn to improve 
our own organizational impact. This effort is ongoing; however below we provide a specific 
example. 
 
Student outcomes in schools with leaders and/or leadership teams that CLEE trained from 
2014/15 through the 2016/17 school years were analyzed by Dr. Robert Gable (results are linked 



in section 7 below). Each school leadership team identified a critical equity-based achievement 
gap between an underserved focus group in the school and their peers. Leaders and teams trained 
in the CLEE Core Leadership Practices and used these leadership practices to evolve educator 
practices and school systems to raise learning outcomes for all students while also closing the 
gaps in equity between underserved focus group and their peers. 
  
To analyze the impact of the training, a multi-step statistical analysis was used with effect sizes 
calculated for each step. First, an independent samples t-test was used to compare the pre-test 
results for the focus groups and peer groups to determine if they began in significantly different 
places.  The results were that thirty-two of thirty-four CLEE-trained schools correctly identified 
a focus group with a statistically significant gap/difference between the focus group and their 
peer group.  
 
Next, a related t-test was conducted to compare the pre and post-test means of the focus and peer 
groups to determine if both groups’ scores significantly incremented upwards. The results were 
that of the thirty-four CLEE-trained schools that had a significant gap detected on the pre-test, all 
but four had significant gains from the pre to the post test for the focus groups and the peer 
groups.  

 
5. Alignment to High Quality Curriculum  
If you are focusing your professional learning on Math or ELA, is your professional learning 
explicitly linked to a curriculum that is highly rated (i.e. green) via EdReports? If so, which? If 
no, are you able to explicitly link your professional learning to such a curriculum and how would 
you accomplish this? 200 words or fewer.  
 
Our work in using continuous improvement with schools,districts, and organizations to identify 
intraschool equity gaps situates itself the instructional core. We are leading schools to utilize 
evidence-based strategies from high quality curriculum to impact what teachers are doing in the 
classroom, further engage the role of students in their learning, and increase the rigor of the tasks 
that students are asked to complete. Moreover, we utilize an approach that allows us to 
constructively and explicitly guide participants to utilize culturally responsive teaching practices 
 
 


